
THE VILLAGE SCHOOL 

Note: This Paper was presented by one country in the region at a Pacific 
Conference a quar t e r of a century ago. The only changes that have been 
made a re to shorten it a l i t t le and change the name of the country to "the 
Island of P a r a d i s e " . Par t ic ipants may like to keep in mind the following 
questions as they read it : 

1. How far does the author ' s analysis of the problems of school and 
community in a r u r a l situation fit my country today? Are his assumptions 
valid as a whole, o r in par t? 

2 . Has the kind of village school he d e s c r i b e s , involving the whole 
community, come into being anywhere in the region, e i ther in exceptional 
situations o r as a widespread pat tern? 

3 . What a r e the problems of implementing a policy to involve the 
community in education, and how can these problems be overcome? 

In the Island of Pa rad i se most vil lages a r e not ve ry l a r g e . A big village 
would be one of 1,500 people, and a more usual size from 200 to 300. The 
number of vil lages is l a r g e , and a grea t many village schools a re needed to 
provide for all the people of the country. Exactly how many will not be known 
until the country 's census is complete, with all i ts details of each vi l lage, 
including the number of chi ldren of school age . 

Another thing to remember in thinking of village schools in the Island 
of Parad i se is that many vi l lages show important differences in the i r ways of 
life; there a re so many different languages, so many different ways of 
governing v i l l ages , so many different mater ial techniques; and, although 
pract ical ly all vil lages depend on gardening for most of the i r food, there a re 
many different methods of food production. This l is t of differences may seem 
a long one; even so, it is by no means complete. 

We take notice of these differences because we believe that our village 
schools must be adapted to the present life of the people in the v i l l ages . We 
do not think, for ins tance , that a vil lage school can be very useful o r ve ry 
successful if it is simply copied from a school in another country, where ways 
of living may be quite different from those of our own people. We do, of 
c o u r s e , want our village schools to help in improving the conditions of life of 
the people, but we feel that this can best be done by s tar t ing work in ways and 
with things which can be understood by most of the people in a v i l lage . We 
hope that through the work of the village schools , many things which need 
improvement may be changed. But there need not be change in everything. 

We a re su re that every village in the Island of Pa rad i se has much 
knowledge and experience and many activit ies which a re worth keeping, not 
only because they a r e valuable in themselves , but also because they can help 
in the maintenance of pride in the people 's own pas t . We think that such a 
sense of pride in the i r own past and in the finer things thei r own people have 
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been able to do is n e c e s s a r y for the present happiness of every nation and 
t e r r i t o r y . There i s , of c o u r s e , much that all of us can l ea rn from one 
another - this conference is a g rea t opportunity for such learning - but people 
will probably not be able to feel that there is much good in themselves if they 
have to believe that everything worthwhile comes from outside the i r own land. 

There is another reason for planning the vil lage school to fit village 
life. It i s the need to keep peace and fr iendliness between young people who 
have had the chance of going to school and older people who have not had 
that chance . 

Schools in most pa r t s of the Island a r e r a t h e r new inst i tut ions. In 
many cases the parents of the chi ldren attending them did not have the oppor-
tunity of going to school . This does not, of c o u r s e , mean that those parents 
were not educated: they were educated in the daily prac t ice of living and in 
that way the i r means of education were v e r y much like those now favoured by 
many of the best known teachers of countr ies which have had hundreds of 
y e a r s ' experience in the work of schools . The old education of the country 
was cer ta in ly one which fitted most of i ts people ve ry well for life in those 
t imes. 

In eve ry country it is probable that there is some social s t ra in as 
young people grow up with new sk i l l s , and parents feel "left behind" when 
the i r chi ldren begin, with na tura l p r ide , to make use of those sk i l l s . It is 
ve ry likely that this cannot be helped, and where both parents and children 
have been to school , the s t ra in may not be ve ry g rea t . However, in a 
country in which schools themselves a re something new, one feels that if con-
centrat ion on new skil ls means throwing away everything belonging to the 
pas t , the s t ra in will be much g r e a t e r . It may lead to a feeling of unfriendli-
ness and to a good deal of dis turbance between the genera t ions . 

In the Island of Pa rad i se we hope, of c o u r s e , to do a good deal for the 
further education of the p a r e n t s , but it is ce r ta in that we can only add to t he i r 
e a r l i e r education and cannot replace i t , even if we so wished. They will 
remain individuals formed by an e a r l i e r p rocess of t ra in ing , with some skills -
reading and wri t ing , for instance - added. In doing t h i s , we shall have to 
re la te such new ski l ls to the daily life of adul t s , and it seems likely that the 
complete education of a village will be most successful if the outlines of 
educational work among chi ldren and of that among adults a r e general ly 
s imi lar . If, then, we take out to the adults a sense of the importance of such 
skil ls as reading and wri t ing, we should bring into the school an appreciation 
of the value of such skil ls as canoe-making and gardening. It is on such an 
appreciat ion, both inside the school and in the village outside the school, of 
the value of both the old and the new skil ls that not only the mater ial p rogress 
of a v i l lage , but also its p resen t social harmony depend. 

While this belief in the need to fit vil lage schools into village life is 
one which we share with a grea t many other t e r r i t o r i e s , it is probable that in 
no t e r r i t o r y is i ts p rac t ica l application so difficult as h e r e . This may perhaps 
be seen if one r e f e r s back to the opening of this paper and cons iders some of 
the r e su l t s of the grea t number of differences which exist between the many 
vi l lages of the Island. An important point ar is ing from these differences is 
that vil lage schools need t eache r s t ra ined with par t i cu la r c a r e - men and 
women who a r e not only skilled in guiding chi ldren to var ious kinds of know-
ledge, but who a r e also able to give fair recognition to the importance of 
every kind of essent ia l vil lage school work. If this end is to be achieved, 
the t raining of t eache r s r equ i res provision for considerable flexibility and 
for adaptation to a range of widely varying c i rcumstances . It is c l ea r that for 
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part of the i r work - the teaching of the 3 R's for example, the detai ls of 
t eachers ' training will come fairly close to uniformity. However, it will not 
be altogether uniform, for even in the teaching of reading and writing one must 
remember that the language in which such subjects will be taught will be that 
suited to the local c i rcumstances of the v i l lage . 

The number of vil lages in the Island of Pa rad i se speaking the same 
language is general ly not l a r g e , so that a la rge number of languages a re used 
in village school work throughout the country . Even s o , it remains impossible 
for every village school to work in i ts own language, because some of the 
language groups a r e so small that it would not be pract icable to produce 
reading material o r to t ra in t eachers in them. In many c a s e s , it has been 
found neces sa ry to choose one language spoken by a large number of people in 
a par t icular locality and to extend its use to schools in nearby local i t ies 
whose languages show some resemblance to the one chosen for such u s e . 

Even in the teaching of arithmetic in village schools , there is need for 
adaptation to local u s e s . It is nece s sa ry that the t eacher in the course of 
t ra ining, should not only acquire skill in the imparting of techniques , but also 
a sense of the need for understanding the use to which those techniques may be 
put by his village people; for example, what in the past were the nature and 
uses of the people 's own systems of number and measurement, in what ways 
they might have benefited by other sys tems, and what need they may have of 
new knowledge in the immediate future. 

When we go beyond the 3 R's and come to a considerat ion of the part 
to be played by village experience in social s tud ies , t raining in a r t s and 
c ra f t s , in agr icul tural ma t t e r s , in health improvement, and in other ma t t e r s , 
we rea l ize even more the difficulty of providing for sat isfactory t eache r -
training . Even if we agree that a solution may be found in the participation of 
local v i l lagers in school work, we cannot forget the need for sympathetic 
in teres t and intelligent understanding on the par t of the t ra ined t eacher . He 
will need not only sympathy, but considerable training in bringing local 
experts with little of the self-conscious in thei r skill and prac t ice into the 
inevitably more self-conscious atmosphere of the school . From this point of 
view it would cer ta in ly be as well if t eachers were t rained for work in the 
schools of their own vil lages or in vi l lages living a similar kind of l ife. It is 
c l ea r that to s t a r t new schools in new vil lages t eachers will have to be brought 
from outs ide . Even apar t from the difficulty of language, such t eachers need 
ve ry thorough and careful training if they a r e in any rea l sense to re la te 
their school work to the life of the vi l lages in which they a r e establ ished. On 
them wil l , in many c a s e s , fall the burden of discovering the nature of that 
l ife. 

While village schools in the Island of Pa rad i se have the purpose of 
prepar ing children for life in the i r own vi l lages and t r a in ing them to improve 
that life without separat ing them from the valuable knowledge and skil ls of 
the older village people, they have the further purpose of prepar ing some of 
the pupils for p rog res s to schools of a higher s tandard . Sometimes education 
in the la t ter schools will lead to training for life outside the village community -
t ra in ing, for example, for c a r e e r s in medicine, in agr icu l tu re , and for 
teaching in higher educational inst i tut ions, as well as in vi l lage schools . 
Wherever an individual 's education may lead him, he should ,never the less , 
re ta in a keen appreciation of the grea t importance of the life of the village in 
the development of the village in the development of the T e r r i t o r y . In the 
higher s tages of education, it may not be easy to give par t icu la r attention to 
individual village ma t t e r s . This makes it important that the individual 
proceeding to those higher s tages of education should be acutely aware that 
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life is based on the organization of village communities and should have that 
idea firmly established in his or her mind at the village school stage. 

A type of school higher than the village school but approximately 
equivalent in scholastic standards to the village school, is the area school. 
This serves a group of culturally related villages. Though all standards of 
school will be conducted by mission organizations, it is at the commencement 
of the area school stage that the Department of Education generally starts the 
organization of educational projects conducted directly by the government. In 
its area school programme the Department provides for a close relation of 
educational work with the life of surrounding villages. From this point of 
view area schools may be looked on as extensions of village schools. 
Educational work among adults will be provided for as part of the 
programme of such schools. The Department of Education pays particular 
attention to the latter point in its provision for Area Education Centres for 
the all-round education of whole communities. Though area schools provide 
the starting points for such centres, emphasis is on the fact that education in 
the Territory cannot be a matter of guiding school children only, or of 
providing an exclusively l i terary or scholastic programme of activities. 

The first such centre on an experimental basis has recently been 
commenced with the opening of an area school in a rather remote locality 
where education, in the sense of schooling, is a very new thing indeed. This 
school has been designed to serve a limited number of villages belonging to a 
single cultural and linguistic group. Limitation has meant that not all the 
villages of that group have been included in the area for the present school. 
The reason for this is that some of those villages are too far from the school 
for children to return to their homes every day. 

It is not desired that this type of school should be a boarding school 
because wherever possible, we want the children attending area schools to 
remain in daily contact with their homes and the normal life of their villages. 
At the same time it is desired that adult villagers should be in a position to 
have as much contact with the school as possible. By these means, among 
others, it is hoped to stimulate adult educational interests while encouraging 
the children's growing interest in village activities, government and 
economics, or the pleasant relaxations of feasts and dances. 

Besides the Department of Education, other Departments are helping 
with the work of the experimental centre. The Department of Public Health 
is advising about the health education suitable to the area, and the Depart-
ment of Agriculture is guiding the making of school gardens. In agricultural 
work the children in the school will be encouraged not only to grow new kinds 
of food which may help to make them more healthly, but also to grow the foods 
which have for long years been grown in their own people's village gardens. 
Some of the older men of the villages have already said how pleased they are 
about the latter activity. They had been afraid that the young boys would 
spend so much time in a schoolroom that they would grow into men who knew 
and cared nothing about gardens. 

From the experiment which is being watched and reported on very 
closely, we hope to learn much about the details of activities suitable not only 
in area schools but also in village schools in different parts of the country. 
From it, too, we hope to learn a good deal about the relation between the 
further education of adults and the schooling of children. 

To what extent and with what increasingly good results the two types 
of village school and the area school can be profitably related to village life 
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remains then a matter for experiment. We do see ve ry c l ea r ly , however, that 
those schools in our country in which village life has been ignored have 
achieved very little in the way of the development of the community; they have, 
in fact, often produced individuals quite incapable of fitting into the i r communi-
t ies at a l l . On the other hand, those in which some attention has been paid 
to the experience of the people and the r ea l needs of a village have had more 
useful and more stable r e s u l t s . We know, too, that many other t e r r i t o r i e s , 
some of them with far longer experience in the introduction of the new edu-
cational p rocesses involved in schooling have been led to a similar view. 
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