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The futur e schoo l ma y be a s unlik e th e schoo l o f th e pas t a s today' s 
contemporary ope n ai r office s ar e unlik e th e musty , dust y den s i n whic h 
clerks perche d o n stool s i n Charle s Dickens ' time . Jus t a s th e bes t housin g 
products o f moder n imaginativ e architect s ca n b e calle d place s fo r livin g so 
the ne w school s ma y b e calle d place s fo r learnin g -  wit h th e emphasi s o n 
learning. 

The emphasi s use d t o be , an d i n man y places stil l i s , o n teachin g 
with th e teache r standin g o n the platfor m i n fron t o f th e stati c clas s o f "desk -
chained" children , attentivel y silent , absorbin g fact s t o b e regurgitate d la ter . 

Few innovation s i n school s durin g th e las t decad e hav e cause d mor e 
excitement, mor e interest , mor e questionin g tha n th e ope n are a teachin g concept . 
Overseas ther e i s a n increasin g numbe r o f ope n are a school s i n England , 
Scotland, Unite d States , Canad a an d Ne w Zealand . I n Australia, , Sout h 
Australia ha s perhap s develope d th e ide a mos t quickly,thoug h othe r State s 
have erecte d som e ope n unit s o r ar e abou t t o d o so . I n Victori a som e modest , 
modified attempt s a t ope n plannin g hav e bee n erecte d -  th e concep t i s bein g 
more widel y accepte d an d mor e advance d building s ar e bein g planne d fo r 
several a r e a s . 

The majo r ai m o f open-spac e school s i n encouragin g greate r inter -
action betwee n bot h teacher s an d childre n reinforce s th e curren t ide a o f 
removing division s o f teachers , pupil s an d subject s int o tigh t standardise d 
compartments. 

To provid e spac e an d facilitie s fo r co-operativ e teachin g an d 
learning i s t o provid e accommodatio n tha t promote s teacher-facilitate d learnin g 
rather tha n teacher-directe d learning . Ope n plannin g i s a  challeng e t o th e 
box-like structur e o f existin g school s an d i s intende d t o mak e i t mor e possibl e 
to carr y ou t moder n methods . 

Open plannin g i s designe d t o encourag e co-operativ e teaching , tea m 
teaching, differentiate d teachin g whic h make s us e o f th e individua l interest s 
and skill s o f th e teachers ; i t provide s mor e stimulatin g educatio n an d a 
higher degre e o f pupi l activit y an d participation . 

Open planning i s a n attemp t t o provid e th e physica l environmen t 
in whic h th e emphasi s ma y be o n learnin g rathe r tha n teaching . Flexibl e 
areas quickl y adaptabl e t o differen t kind s o f learnin g situation s characteris e 
open planning . 

Open plannin g i s conceive d a s a  mean s b y which th e need s o f 
individual childre n ma y b e bette r catere d for . I n thi s settin g i t wil l no t 
always b e necessar y fo r ever y chil d t o b e receivin g th e sam e educationa l 
menu a t th e sam e tim e fro m th e sam e teacher . Numerou s learnin g situation s 
will b e contrive d an d th e teacher ' s rol e wil l chang e fro m directin g t o 
facilitating. 
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Based o n the principl e o f flexibilit y i n instructio n th e structur e 
plans o f ope n are a schoo l building s provid e fo r th e accommodatio n o f larg e 
numbers o f childre n i n larg e wor k spaces , allowing fo r variou s grouping s an d 
regroupings o f pupil s unde r th e directio n o f teache r teams . I n som e building s 
there ar e movabl e interio r wall s tha t ma y partly o r entirel y scree n of f section s 
of th e larg e ope n space . Anothe r metho d i s b y means o f mobil e roo m divider s 
with a  variet y o f usefu l vertica l surface s mad e u p o f chalkboard , pi n up , pe g 
board, whit e scree n an d magneti c boar d wit h horizonta l workin g surface s o n 
one o r bot h side s . 

The wor k area s diffe r i n size s accordin g t o need , som e bein g 
equal t o doubl e classroom s wherea s other s ma y be comparabl e t o six , eigh t 
or te n classrooms . Th e fascinatin g variation s i n shap e ar e bot h functiona l 
and pleasin g t o th e eye ; triangular , c i rcular , octagonal , L-shape d o r 
rectangular accordin g t o the desig n o f th e building . Th e space s ma y b e 
linked b y corridor s o r walk-through s an d ar e referre d t o a s pod s , deck s o r 
learning area s rathe r tha n rooms , division s o r c lasses . 

Acoustics pla y a  significan t rol e i n th e succes s o f ope n are a 
teaching. Withou t acoustica l floo r covering s th e nois e leve l appropriat e t o 
teacher-facilitated learnin g situation s woul d becom e intolerabl e an d ther e woul d 
be a  reversio n t o teacher-directe d instructio n whic h ma y jus t a s wel l procee d 
in th e singl e classroom . I n singl e classroom , s o tha t moder n primar y schoo l 
procedures ma y be mos t fruitful , acoustica l floo r covering s ar e desirabl e also . 
These covering s i n sof t greens , stron g blues , war m gold s an d vivi d rust s 
make fo r a n attractiv e an d invitin g settin g fo r learnin g an d lend themselve s t o 
easy natura l informality . Suc h advantage s ar e no t characteristi c o f th e cold , 
hard surface s o f traditiona l classrooms . 

Furnishings ar e a n importan t consideratio n o f th e concep t o f 
flexibility. Th e ol d fixe d desk s ide a i s gone . Instead , ingeniou s arrangement s 
of table s o f trapezoidal , rectangula r an d squar e shape s ca n b e organise d 
according t o th e need s o f th e childre n an d t o fi t classroo m programmes . Th e 
use o f table s an d chairs , while contributin g t o th e classroo m flexibility,  ha s 
created th e proble m o f storag e o f pupils ' materials . Locke r unit s wit h 
individual shelve s ma y be used . I n som e case s basket s ar e fitte d t o th e chair s 
in variou s place s -  betwee n th e leg s o r o n the back ; bu t an y arrangemen t tha t 
hinders th e flexibilit y an d profitabl e us e o f al l spac e i s unsatisfactory . 
Probably th e bes t arrangemen t i s t o hav e a  serie s o f table-heigh t cupboard s 
on cas tors , eac h cupboar d t o contai n slide-i n spac e fo r eac h child' s plasti c 
tray an d possessions . Suc h cupboard s ca n b e place d strategicall y t o serv e 
the childre n a s require d and , fo r storage , ma y be place d agains t a  wal l 
perhaps unde r extr a workin g spac e benche s -  thi s woul d necessitat e room s 
larger tha n 2 4 f t x  2 4 f t (7.3 m x  7. 3 m) . 

Adequate an d suitabl e storag e i s a  majo r consideratio n fo r resourc e 
media an d th e increasin g quantitite s an d type s o f equipmen t an d aid s require d 
for th e creatio n o f learnin g situations . 

The furnishin g fo r staf f and . children i n ope n pla n unit s mus t 
contribute t o a n environmen t whic h encourage s greate r interactio n betwee n 
pupil an d teache r an d betwee n teache r an d teacher , allo w fo r th e adaptatio n 
of spac e a s require d an d mak e i t possibl e fo r th e teacher s t o pla n jointl y an d 
to poo l thei r talents . 

Assuming tha t acoustic s an d physica l arrangement s o f th e are a ar e 
satisfactory, what ca n b e expecte d fro m teacher s an d pupil s functionin g there ? 
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What improvement s i n th e genera l learnin g patter n ma y be found ? Fro m 
observations an d discussion s wit h teacher s wh o have worke d i n thes e multi -
class learnin g centre s som e o f th e significan t advantage s a re : 

(a) th e facilit y fo r re-groupin g t o mee t need s an d nouris h 
interest ; 

(b) socia l behaviou r ca n b e readil y observe d b y more tha n on e 
person; 

(c) growt h i n matur e bearing , a s freedo m o f movement , combine d 
with responsibilit y i s pu t int o practice ; 

(d) improvemen t i n attitude , progres s an d participatio n o f 
pupils; 

(e) th e possibilit y t o giv e unobtrusiv e individua l assistanc e 
as required ; 

(f) improvemen t i n pupils ' abilitie s t o work independently ; 
(g) al l childre n ca n becom e involve d i n a  learnin g situatio n ; 
(h) teacher s hav e th e opportunit y t o d o more i n a n are a o f 

competence whil e bein g release d fro m a n are a i n whic h the y 
feel les s competent ; 

(i) teacher s hav e th e opportunit y o f talkin g ove r an d sharin g 
problems; 

(j) teacher s enjo y th e tea m co-operatio n i n th e sharin g o f 
the space , th e pupils , th e activitie s an d th e resource s ; 

(k) teacher s hav e a n opportunit y t o evaluat e thei r ow n effort s 
and shar e i n th e evaluatio n o f th e children . Som e teacher s 
say tha t the y fin d themselve s changin g i n outloo k an d i n 
personality a s the y interac t wit h othe r member s o f thei r 
team. 

(1) th e ope n are a make s i t possibl e t o brin g th e child' s worl d 
into th e classroom . 

Most team s functio n bes t wit h a  tea m leader . Statu s i s no t 
necessarily a  requisit e wher e a  sharin g o f thi s rol e o n a  rotatio n basi s i s 
preferred. 

What type s o f teacher s fin d succes s an d satisfactio n i n a  settin g 
where group-oriente d guidanc e fo r childre n i s th e patter n o f instruction ? 
Those wit h a  pioneerin g spiri t perhaps , wh o like ne w adventures . Ag e an d 
experience see m relativel y unimportan t consideration s whe n weighe d agains t 
compatability. Ope n are a teacher s recognis e thi s a s th e mos t essentia l tea m 
member t ra i t . Wher e team s exist , tea m plannin g mus t als o exist . Ingenuit y 
must b e use d t o fin d tim e fo r th e inter-chang e o f ideas , fo r arrangin g th e 
schedules, fo r decidin g wh o i s t o introduc e a  topic , wh o i s t o hel p an d i n 
what manne r wit h follow-u p activities . I s th e subjec t matte r t o b e share d o r 
are th e childre n t o b e shared ? When , wh o an d ho w becom e vita l question s 
in ever y aspec t o f tea m planning . Findin g th e necessar y moment s fo r tea m 
planning an d evaluatin g progres s present s on e o f th e greates t challenge s i n 
open are a planning . Som e plannin g ma y be don e afte r schoo l hours , bu t 
short, extr a tea m meeting s ar e ofte n possible . I n wel l establishe d centre s 
the childre n ar e abl e t o car r y o n independently fo r th e firs t hal f hou r o f th e 
school day , whil e tea m member s brie f eac h othe r o n thei r specifi c respon -
sibilities fo r th e remainde r o f th e day . 

In th e initia l stage s o f ope n are a developmen t i t i s wis e t o hav e 
short ter m objective s wit h flexibl e schedulin g an d easil y change d arrangements , 

Open are a teacher s wh o ar e sensitiv e t o nois e distractio n us e 
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various quie t strategie s suc h a s flashin g ceilin g light s o n an d of f a s a  signa l 
to al l t o moderat e thei r voices . Othe r teacher s prefe r t o forestal l nois e 
volume tha t exceed s toleranc e level s b y arrangin g fo r quie t activitie s wit h 
some pupil s whil e th e other s ar e engage d i n livel y learnin g situations . 
Pupils wh o ar e easil y distracte d b y soun d hav e opportunit y t o us e th e stud y 
carrels o r smal l withdrawa l a r e a s . 

A child i n difficult y ca n mor e readil y b e helpe d ove r a  learnin g 
hurdle i n th e ope n are a tha n i n th e enclose d classroom . H e nee d no t b e 
made conspicuou s befor e hi s p e e r s . Similarl y th e show-of f doe s no t easil y 
find a n audienc e fo r hi s antics . Th e climat e fo r learnin g i s mor e natura l an d 
a mor e comfortabl e on e fo r th e child . 

How ar e th e pupil s evaluated ? A  filing syste m i s common , wit h a 
file fo r eac h pupi l containing brief comment s plu s a  memorandum o f specifi c 
troubles h e i s encountering . Book s an d material s ar e liste d a s wel l a s 
statements o n progress . Ofte n pupil s ar e abl e t o kee p a  pla n boo k o f thei r 
own, writin g dow n thei r assignment s unde r th e appropriat e date . Wit h th e 
interchange o f grouping s throughou t th e da y suc h informatio n i s helpfu l an d 
essential fo r bot h pupil s an d teachers . 

In som e learnin g centre s th e us e o f aide s help s t o fre e th e teacher s 
from routin e t a sks . Th e aide s hel p th e teacher s t o gai n adde d tea m plannin g 
time an d enable s the m t o giv e undivide d attentio n t o smal l group s an d 
individuals i n muc h more measur e tha n whe n actin g alon e . 

As wit h al l schoo l innovation s ther e ar e problems,bu t a s tim e passe s 
teachers an d pupil s wil l appreciat e th e advantage s o f th e "wid e ope n space" . 
The narro w restrictiv e influence s o f th e conventiona l classroom s ar e overcom e 
and th e potentia l o f pupil s an d teacher s i s unleashed . 

In suc h place s ther e wil l b e mor e significanc e i n th e ol d saying : 

"What I  hear , I  forget , 
What I  see , I  remember , 
What I  do , 1  understand." 

The responsibilit y o f leadershi p i n developin g school s fo r thi s 
and futur e generation s o f boy s an d girl s mus t b e accepte d b y educator s wh o 
must mak e certai n tha t building s becom e a n integra l par t o f th e changin g 
educational programme . 

Much ha s bee n accomplishe d ove r th e year s i n learnin g abou t 
child growt h an d development , th e psycholog y o f learnin g an d teachin g method s 
and a ids . Muc h mor e wil l continu e t o b e learne d throug h researc h an d 
experimentation i n th e year s ahead . Thos e wh o plan schoo l building s o f th e 
future mus t tak e thi s knowledg e int o consideration . The y mus t accep t th e 
fact tha t wha t i s buil t wil l hav e a  lon g life , tha t th e elementar y schoo l programm e 
will change , an d tha t th e idea l schoo l ha s no t ye t bee n built . 

The creativ e mind s o f al l wh o have a  par t i n buildin g a  schoo l -
children, teachers , administrators , parents , cit izens , architects , 
engineers an d designer s o f equipmen t an d materials -  mus t b e utilise d t o 
full advantage . 
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